Pupil premium strategy statement – Dorchester Primary School
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	438

	Proportion (%) of pupil premium eligible pupils
	16%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement for each academic year)
	2025/2026 to 2027/2028

	Date this statement was published
	September 2025 

	Date on which it will be reviewed
	June 2026 

	Statement authorised by
	Cathy Bell, Headteacher

	Pupil premium lead
	Gemma Hall, Deputy Headteacher

	Governor / Trustee lead
	Tracy Adams, lead for disadvantaged pupils


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£143,123 PP
£14,210 RP

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£157,333


Part A: Pupil premium strategy plan
Statement of intent
	At Dorchester Primary School our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas.  Our school motto is “Achieving excellence together in a caring community” and we do this through implementation of a curriculum and supporting interventions which aim to ensure equity for all children, irrespective of their background. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers.  Our curriculum is underpinned by our pillars of collaboration, connectivity, enquiry, learners for life and ambition and fairness for all.
Our knowledge of our children and families enables us to consider the challenges faced by vulnerable pupils, such as those who have a social worker and Young Carers. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.  We take a collaborative and research based approach to the delivery of high quality first teaching in order to utilize and build on the expertise throughout the school.
Our approach will be responsive to common challenges and individual needs, with a knowledge of the families and community Dorchester servers; we will use robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help children excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.





Challenges
At Dorchester Primary School, we recognise that parents and carers play a crucial role in their child’s education. However, we know that many factors can make it challenging for a child to succeed. Below, we have highlighted some of the common barriers to children who are entitled to the Pupil Premium Grant (PPG) at Dorchester.
	
	Detail of challenge 

	1
	Attendance overall is of disadvantage pupils is lower than the non-disadvantaged, including a higher level of persistent absence.
Our attendance data indicates that attendance among disadvantaged pupils has been approximately 3% lower than for non-disadvantaged pupils.
Some disadvantaged pupils have been ‘persistently absent’ compared their peers during that period. Our assessments and observations indicate that absenteeism is having a negative impact on disadvantaged pupils’ progress.

	2
	Emotional needs and low self-esteem of some disadvantaged children mean that they are not as ready to learn when they arrive at school as some of their non-disadvantaged peers.
Some children are not yet able to independently regulate their emotions or require support and co-regulation in order to be able to learn effectively.
Behaviour of some disadvantaged pupils masks their additional emotional needs and additional support for their social emotional and mental health is required before they can make academic progress.

	3
	A gap between the age related expectations and the attainment of the children who are disadvantaged - Many parents are balancing work, household duties, and the challenge of parenting, which can make it difficult to find time to spend with their children on educational enrichment activities or assist with homework.  Working long hours can leave little time in a busy household for helping with homework, reading, or engaging in learning activities.

	 4
	Lower speech and language skills or speech and language delays can significantly hinder a child's educational progress in primary school. Effective communication is essential for understanding instructions, participating in classroom discussions, and expressing thoughts and ideas. 
Children with delayed language skills may struggle to follow lessons, engage with peers, and complete tasks independently. This can lead to frustration, lower self-esteem, and a lack of confidence in their abilities. Additionally, without strong language skills, children may find it difficult to develop literacy skills, affecting their ability to read, write, and engage with the curriculum fully.
Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers.

	5
	There is evidence suggesting that emotional-based school avoidance (EBSA) and anxiety can be more prevalent among children entitled to Pupil Premium.  These children are often more likely to experience a range of social, emotional, and mental health challenges, including anxiety and school avoidance.  Several factors contribute to this higher prevalence, including:
· Socioeconomic stressors: Children from low-income households may experience additional stressors such as unstable housing, financial insecurity, or family difficulties, which can contribute to anxiety and school refusal.
· Limited access to mental health support: Disadvantaged children may have less access to timely or effective mental health services, which can exacerbate emotional difficulties.
· Parental mental health and well-being: Parents facing financial strain or other challenges may also experience mental health issues, which can impact their children's emotional well-being and coping mechanisms.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Outcomes in line with non-disadvantaged peers in reading, writing and maths
	Attainment matches age-related expectations (ARE) in reading, writing, and maths.
Progress is at least expected (or accelerated, if behind) from the pupil's starting point.
Gap is closed or closing between disadvantaged and non-disadvantaged peers.
Pupil engagement and confidence in reading, writing, and maths is comparable to peers.
Access to and participation in interventions or quality first teaching is evident and impactful.

	Improved oral language skills and vocabulary among disadvantaged pupils.
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.
Children are confident speakers – in class dynamics such as paired and group talk and in front of the whole class.
Children are confident to speak in front of larger groups such as their class assembly or year group performance
Children are able to lead school tours, welcome visitors to their classrooms or explain their learning to stakeholders – prospective parents, new children, new and prospective members of staff, school governors, teachers

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2027/28 demonstrated by:
qualitative data from student voice, student and parent surveys and teacher observations
pupil voice that evidences bullying instances being low and reducing
“against peers” behaviour instances reduced
a significant increase in participation in enrichment activities, particularly among disadvantaged pupils. (evidenced through PP club attendance,  PP participation in  sports fixtures, etc)

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2027/28 demonstrated by:
· the overall unauthorised absence rate for all pupils being no more than 5%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers continuing to reduce so that there is no gap between the groups.
· the percentage of all pupils who are persistently absent being below 5% and the figure among disadvantaged pupils being no more than 2% lower than their peers.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.


Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £59074.05
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Year 5/6 maths specialist  

HLTA Salary 2 hours 5 days per week 

£35,976.84
	Smaller groups will allow for a greater level of feedback to be given to children +6 months of progress “There is evidence to suggest that feedback involving metacognitive and self-regulatory approaches may have a greater impact on disadvantaged pupils and lower prior attainers than other pupils. Pupils require clear and actionable feedback to employ metacognitive strategies as they learn, as this information informs their understanding of their specific strengths and areas for improvement, thereby indicating which learning strategies have been effective for them in previously completed work.” - EEF
	2,3,

	Phonics training (All Staff) and continued implementation of Little Wandle Phonics Scheme  
	Well taught systematic phonics can achieve +5 months of progress “Studies in England have shown that pupils eligible for free school meals typically receive similar or slightly greater benefit from phonics interventions and approaches. This is likely to be due to the explicit nature of the instruction and the intensive support provided.” - EEF first teaching for all
	3

	Smaller class sizes in Years 4,5,6 – Buzz Club 

The smaller class sizes allow for small group tuition within the main class setting

Additional teacher – 3x 3 mornings
£23097.21
	Small group tuition has an average impact of four months’ additional progress over the course of a year.
1. Reducing class size has a small positive impacts of +2 month, on average. The majority of studies examine reductions of 10 pupils. Small reductions in class size (for example, from 30 to 25 pupils) are unlikely to be cost-effective relative to other strategies.
Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.

	2,3,4

	Professional Learning Community Action Research Groups – teachers work in groups of 3-5 in a “Professional Learning Community” or PLC whereby they identify an area of their pedagogy which can be improved and complete action research, including the use of the lesson study model to improve outcomes for their targeted children
	Each professional learning community has generated their own research question and therefore the research underpinning the activities they are implementing vary within each group
	3,4,

	Feedback – whole class feedback 
	Providing feedback is well evidenced and has a high impact on learning outcomes.  Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve
	3,4

	Talk matters: whole school 
	Oral language interventions (also known as oracy or speaking and listening interventions) refer to approaches that emphasise the importance of spoken language and verbal interaction in the classroom. They include dialogic activities.
Oral language interventions are based on the idea that comprehension and reading skills benefit from explicit discussion of either content or processes of learning, or both, oral language interventions aim to support learners’ use of vocabulary, articulation of ideas and spoken expression.
	3, 4


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £5883.50
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teacher to conduct 1:1 conferences with disadvantaged children  Supply cost termly £794.50 x 3 = £2383.50  
	Feedback when given well can achieve +6 months of progress “There is evidence to suggest that feedback involving metacognitive and self-regulatory approaches may have a greater impact on disadvantaged pupils and lower prior attainers than other pupils. Pupils require clear and actionable feedback to employ metacognitive strategies as they learn, as this information informs their understanding of their specific 1, 3, 8 strengths and areas for improvement, thereby indicating which learning strategies have been effective for them in previously completed work.” - EEF  
	2,3

	Dyslexia screenings for disadvantaged children

7 children

£3500
	A main benefit of early identification is that it allows for early intervention, which can help to mitigate the effects of dyslexia. Early identification of dyslexia can make a significant difference in the life of a child. But if dyslexia is identified and addressed early, pupils can receive the support and accommodations they need to succeed in school and in life. (supporting Education Group)
	2

	Talk matters: school targeted interventions with LSAs
	Oral language interventions (also known as oracy or speaking and listening interventions) refer to approaches that emphasise the importance of spoken language and verbal interaction in the classroom. They include dialogic activities.
Oral language interventions are based on the idea that comprehension and reading skills benefit from explicit discussion of either content or processes of learning, or both, oral language interventions aim to support learners’ use of vocabulary, articulation of ideas and spoken expression.
	3, 4

	LSA interventions for First 20% children
	The average impact of the deployment of teaching assistants is about an additional four months’ progress over the course of a year. However, effects tend to vary widely between those studies where teaching assistants are deployed in everyday classroom environments, which typically do not show a positive benefit, and those where teaching assistants deliver targeted interventions to individual pupils or small groups, which on average show moderate positive benefits. The headline figure of four additional months’ progress lies between these figures.
	3

	Year 6 interventions
	On average, one to one tuition is very effective at improving pupil outcomes.  One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in a particular area
	3

	Small group provision for children with high needs
	Small group tuition has an average impact of four months’ additional progress over the course of a year.
1. Reducing class size has a small positive impacts of +2 month, on average. The majority of studies examine reductions of 10 pupils. Small reductions in class size (for example, from 30 to 25 pupils) are unlikely to be cost-effective relative to other strategies.
Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.

	2,3,4


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £18686.66
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Therapeutic Thinking training – three members of staff to be trained in the Therapeutic Thinking approach 
Roll out of training to all staff
£2256
	According to the Edurio Pupil Wellbeing in schools report, “children and young people’s social, emotional and physical health and wellbeing scores have worsened since 2020. In order to learn, we need all our children to flourish both at school and at home, this means feeling physically and mentally well, getting enough sleep, having friends and being able to talk to a trusted adult when something is worrying them.”
	2, 

	Buzz Club – raising aspirations through challenging and enriching projects for the children on track for high attainment
	Aspiration interventions tend to fall into three broad categories:
· interventions that focus on parents and families;
· interventions that focus on teaching practice; and
· out-of-school interventions or extra-curricular activities, sometimes involving peers or mentors.
The approaches used in these interventions are diverse. Some aim to change aspirations directly by exposing children to new opportunities and others aim to raise aspirations by developing general self-esteem, motivation, or self-efficacy. For interventions that focus on self-efficacy and motivation specifically in a learning context (for example, growth mind sets interventions) please see Metacognition and self-regulation.
	

	Play Therapy

5 children
	Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.
SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family or community.
	

	Emotional Interventions

Drawing and Talking
ELSA
	Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.
SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family or community.
	

	Talk matters: initiatives to improve parent/carer engagement

	Oral language interventions (also known as oracy or speaking and listening interventions) refer to approaches that emphasise the importance of spoken language and verbal interaction in the classroom. They include dialogic activities.
Oral language interventions are based on the idea that comprehension and reading skills benefit from explicit discussion of either content or processes of learning, or both, oral language interventions aim to support learners’ use of vocabulary, articulation of ideas and spoken expression.
	3,4

	Free and subsidised co-curricular clubs e.g. Yoga and table tennis, inclusive sports (sitting volleyball)
Funding for disadvantaged children to attend co-curricular clubs out of school 2 child funded for out of school sports
£500
	Closing the Participation Gap
Research by the Sutton Trust shows children from disadvantaged backgrounds are less likely to access extracurricular activities, particularly sports and enrichment clubs.
Offering clubs free or at reduced cost helps to remove financial barriers and ensures equal access to opportunities that non-PP peers often take for granted.
“Children from better-off families are twice as likely to take part in out-of-school activities compared to those from lower-income families.” – Sutton Trust (2019)
	

	Funded school trips
£1000
	Planned opportunities for out of school activities support children’s increased cultural capital and provide opportunities for collaborative learning - A collaborative (or cooperative) learning approach involves pupils working together on activities or learning tasks in a group small enough to ensure that everyone participates. Pupils in the group may work on separate tasks contributing to a common overall outcome, or work together on a shared task. This is distinct from unstructured group work.
	

	Participation in wider activities as part of the Junior Duke programme – funded for Pupil Premium children – up to £10 per child: £700
	EEF Toolkit (2024) notes that non-cognitive skills, including self-confidence, resilience, and motivation, are strong predictors of academic success.
The Junior Duke programme focuses on independence, responsibility, and personal challenge—key drivers in developing self-belief and learner identity.
Pupils who may not traditionally excel academically can experience success, building confidence transferable to classroom learning.
	

	Home School Link Worker focusing on raising attendance for disadvantaged pupils £14,230.66
	Disadvantaged pupils are statistically more likely to have lower attendance rates, which negatively impacts academic progress and wellbeing. A Home School Link Worker (HSLW) plays a critical role in building trust with families, identifying barriers to attendance, and providing early, targeted support.
According to the Department for Education (DfE, 2022), persistent absence is significantly higher among pupils eligible for free school meals (FSM), and early intervention with families is key to improving attendance. The DfE’s Improving School Attendance guidance highlights the importance of a whole-school approach combined with individualised support, which is a core function of the HSLW role.
The Education Endowment Foundation (EEF) identifies that parental engagement is one of the most effective levers for improving pupil outcomes. HSLWs work directly with families to overcome challenges such as poverty, housing instability, anxiety, or lack of routine—common factors contributing to poor attendance.
	



Total budgeted cost: £83,524.21

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Our analysis of 2024–2025 outcomes highlight areas of strength and key priorities for improvement in relation to disadvantaged pupils.
Writing
Writing is the most noticeable challenge across the school. Disadvantaged pupils consistently attained below their peers in most year groups, with notable gaps in Years 1, 2, 3 and 5. In Years 1–3, no disadvantaged pupils achieved greater depth in Writing or in Reading, Writing and Maths (RWM) Combined. These outcomes indicate a need for sustained focus on early writing development, vocabulary acquisition, and composition skills.
Reading
Reading outcomes were mixed. While some cohorts performed in line with or close to national expectations, disadvantaged pupils in Year 1 and Year 5 showed particularly low attainment and large gaps compared to their peers. This suggests a need for strengthened early phonics support and more targeted reading intervention, especially in lower and middle key stages.
Maths
In Maths, Year 2 disadvantaged pupils performed relatively well, with 80% achieving the expected standard. However, progress was not sustained in Year 3, where a PP-to-non-PP gap is evident. This indicates the need to ensure curriculum continuity and targeted intervention as pupils transition from KS1 to KS2.
SPAG (Spelling, Punctuation and Grammar)
SPAG outcomes were generally more stable in upper Key Stage 2, but there were clear inconsistencies in the lower years. Year 2 disadvantaged pupils performed less well in SPAG (40%), highlighting a mismatch between their relative strength in Maths and weaknesses in literacy-related disciplines.
Reading, Writing and Maths Combined (RWM)
Across the school, disadvantaged pupils were less likely to meet the expected standard in all three core subjects combined. Year 5 showed some of the widest PP-to-non-PP gaps in RWM Combined. Additionally, no disadvantaged pupils in Years 1–3 achieved greater depth in RWM, reinforcing the need to strengthen the quality and ambition of teaching and intervention in the earlier years.
Implications for Strategy
The outcomes from the previous academic year have directly informed the strategic priorities for 2025–2026. Key areas for development include:
· A whole-school focus on writing will be prioritised, including targeted intervention, high-quality modelling, and professional development to improve the teaching of writing. Particular attention will be given to Years 1–3, where no disadvantaged pupils reached greater depth.  
· Enhanced support in phonics and early reading will be introduced, especially in Year 1, to close early literacy gaps. This includes targeted support staff deployment and parental engagement initiatives. 
· The drop in outcomes between Year 2 and Year 3 in maths will be addressed by reviewing curriculum sequencing and embedding structured catch-up provision to maintain progress. 
· More robust identification of disadvantaged pupils with the potential to reach greater depth will be implemented, along with increased challenge and enrichment opportunities. 
· Additional support will be provided to embed grammar and punctuation skills across lower key stage 2, in response to inconsistencies in SPAG outcomes.
Pupil progress meetings (termly) will continue to focus closely on disadvantaged pupils, with continued emphasis on tracking those at risk of falling behind and adjusting support quickly.  We will ensure that “double disadvantages” i.e., PP and SEND overlap are tracked and that provision maps for these children are robust.
These actions are intended to address both the gaps in attainment and progress and ensure that disadvantaged pupils receive the high-quality teaching, support, and enrichment needed to thrive.




